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CHAPTER I
INTRODUC TION
In 1969 James E. Allen wrote,
Imagine, if you can, what your life would be like if
you could not read, or if your reading skills were so
meager as to limit you to the simplest of writings,
and if for you the door to the whole world of knowledge
and inspiration available through the printed word had
never been opened.
The responsibility for the provision of educational
opportunity, traditionally and legally, rests with
the State, but the State cannot hold this responsibility
alone. 1
It lies with each individual in the State, in the
city and in the school. It is in the light of this challenge
that the writer pu!sues the role and function of a reading
committee. It is with the belief that a committee can in-
volve many people who are deeply concerned and who can thus
provide the enthusiasm that is necessary to change the cry, .
ItGive our children the right to read" to ulNe have given our
children the right to read, n that tl~e writer makes a study
of the reading committee.
It is in this frame of mind that the nation is
striving to find the best way, the best plan to meet the
1 J • E. Allen, "The Right to Read," Annual Convention
of State Boards of Education (Century Plaza Hotel: Los
Angeles, California, 1969), pp. 1-2.
1
2needs of each child. Educators have long tried to discover
the best teacher preparation available, but it is now a united
effort with all branches of government, business, education,
and the general public standing hand in hand.
Statement of the Problem
The purpose of this paper is to study the role and
function of a reading committee and to set up such a committee
for the Diocese of Birmingham in Alabama.
Scope and Limitation of the Problem
The problem will include a review of the literature
written on the subject which is rather limited, therefore,
the writer has used first hand information from persons who
have helped to form a committee or in some way worked with
the committee. Besides a review of the literature ',on the
subject, it is the aim of the writer to set up a committee
for the Diocese of Birmingham. The committee will serve
approximately five thousand seven hundred students, one
hundred ninety teachers and twenty-five elementary schools.
The Diocese of Birmingham in Alabama has for the
last two years, from September, 1970 to May, 1972, had a
reading committee which had as its sole duty the evaluation
of textbooks. The committee was made up of volunteers who
were interested in newer reading pro.grams. This committee
was completely supported by the Right Reverend William
Houck, Superintendent of the Diocese and chaired by Sister
Mary Stella Williams, Supervisor for the Diocese. As of
3May, 1972, new textbooks were selected and adopted for use
in the Diocese. Thus the original work of the committee
was completed.
In the Diocese of Birmingham, as in many other
Dioceses throughout the country, there is a very limited
number of persons who have had training in the field of
reading. The Diocese has no Reading Coordinator who
would be able to give undivided time and talent to developin~
and maintaining the reading program. There iaa central
office staff who strongly supports the field of teaching.
There are teachers, students, and parents who are willing
to improve our school system. It is with a unity of staff
purpose and action that this study is pursued.
CHAPTER II
REVIE'V' OF RELATED LITERATURE
The Need for a Reading Committee
\~y do many educators find it necessary and beneficial
to organize a reading committee for their school or school
system? The basic reason for a reading committee is the
growing concern of administrators and teachers to upgrade
the reading program which is now in existence. According
to Roy Newton, "One of the first steps in organizing a
whole-school approach to reading may well be the setting
up of a committee. 1l1
Elizabeth Simpson says, n •• the high school that
wishes to improve its reading program should probably
establish a Reading Improvement Committee. II 2
A big need for a committee comes from the fact that
representatives from many areas are able to share their
knowledge concerni~g a certain problem or plan. This is
much better than one person presenting a self made plan and
IJ.- Roy Newton, Reading in Your School (New York:
McGraw Hill Book Company, 1960), p. 12.
2Elizabeth A. Simpson, Helping High-School Students
Read Better (Chicago: Science Research Associates, Inc.,
1954), p. 52.
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imposing it on the group. "The worst thing a superin-
tendent or principal can do in trying to set up a school
reading program, authorities say, is to plan it himself
and mobilize the staff to carry it out.,,3
Teachers work much better when they have had a
part in the planning. According to Earle W. Wiltse,
There should be a comprehensive program of reading
improvement in every school that involves all teachers
at all levels and in all areas of the curriculum. This
comprehensive approach to reading improvement requires
leadership, motivation, cooperation, and planning. No-
thing less than an all Qut attack would'be sufficient.
The total teaching staff can be involved in reading
improvement by the following actions.
1. Appoint a reading coordinator with time to plan
and organize.
2. Provide a budget for promotion of reading.
3. Maintain a program of in-service training for
all teachers.
4. Organize reading strategy committees.,,4
Eileen Sargent reports the following:
In developing a comprehensive reading program the ap-
proach is three-fold.
1. Recognizing and identifying the need~.
2. Developing the program.
3Reading Crisis: The Problems and Su ested Solutions,
An Education U.S.A. Special Report 'vashington, D.C., 1970 ,
p. 21.
4E~rle w. Wiltse, "Stimulating Effective Reading
Instruction in the Total Curriculum," Recent Developments
in Reading ed. by H. Alan Robinson. Proceedings of the
Annual Conference on Reading, Vol. XXVII (Chicago: The
University of Chicago Press, 1965), pp. 198-99.
63. Implementing the program. 5
So as to facilitate this, the formation of a reading
committee is advocated. In this way every member of the
staff has an equal opportunity to build the program.
Roy Newton answers the question concerning the need
for a reading committee in the following manner:
Despite concern voiced in many quarters that change in
reading procedures is accomplished relatively slowly,
we have made considerable progress in the last ten or
fifteen years. A few years ago a school administrator
often felt he had ttsolved t1 the reading problems in his
school by the hiring of a remedial teacher. This teacher
was expected to work almost entirely with all the prob-
lem readers leaving the other teachers to go about the
business of teaching. This philosophy had the effect
of placing reading instruction on a treadmill. The
reading teacher had to work faster with larger groups,
as more and more boys and girls were found to be in need
of help. Emphasis was on correction rather than preven-
tion.
Now schools are seeing that the professionally competent
reading specialist is fully as important as are directors
of curriculum and of instruction. The emphasis is
shifting slowly but steadily from working with children
to working with teachers-classroom teachers. Clinical
work must be continued by highly trained technicians.
However, the long term view, most productive in im-
proving learning situations and hence involving pre-
ventive work, is in the area of improving instruction
in the classroom.
Many school systems are taking advantage of the availability
of ESEA funds to augment existing in-service programs.
5Eileen Sargent, "Integrating Reading Skills in the
Content ...~reas, n Fusin Readin Skills and Content, ed. by
H. Alan Robinson and Ellen Thomas Newark, Delaware: Inter-
national Reading Association, 1969), p. 18. .
7Special attention should be devoted to first year and
non-tenure teachers. As efforts are made to improve the
quality and the amount of reading instruction in our
teacher training colleges, we must coordinate preser-
vice, and in-service experience. No matter how good we
can make our preservice courses, an effective program
demands the continuation of the professional training
of teachers on an in-service basis. The reading committee
appears to be a .logica1 way of accomplishing t&is co-
ordination in the area of reading instruction.
Often times there is a need for curriculum guides
to be developed, this often' falls to the reading committee.
Leo Fay says, "In order to implement developmental
reading courses the superint'endent appointed committees to
develop curriculwnguides for Developmental (grades 7-12).
and Remedial Reading (grades 3-12).,,7
The Function of the Committee
Robinson and Rauch state the following:
The function of the reading committee is to promote
an ever progressing reading program. They go on to say,
the major task of the committee should be to evaluate
the reading program continually and to take necessary
steps towards improving the program with the consultant
taking a 1 9adership ro1e in making and implementingdecisions. . . ' ..
At times the roles of the consultant and the committee
are not well defined and problems may result. According to
6J • Roy Newton, "The Rationale For a System Wide Reading
Committee,'" Forging Ahead in Reading·, ed. by J. Allen Figure1
(Newark, Dela~are: International Reading Association, 1968),
pp. 243-44-
7Leo Fay, Curriculum Guide in Readin mental
Reading, Grades 1- Indianapolis, Indiana: State Department
of Public Instructi6n$ 1966), p.4 Microfische ED 011 495.
SH. Alan Robinson and Sidney J. Rauch, Guiding the
Reading Program: A Reading Consultant's Handbook (Chicago:
Science Research Associates) Inc., 1965), p. 38.
8Dorothy Dietrich, the following is said:
The reading committee should be a policy-making body
which develops a broad framework within which the
consultant is able to function. Their tasks should
include such things as an evaluation of district-wide
reading scores, adequacy of materials, innovations
needed and experiments to be strengthened.
One of the first responsibilities of the reading com-
mittee is to obtain information concerning the reading
status within the school or school district. For this
purpose many resources should be explored. Some of
these include:
1. Test Results. By examining these areas, weaknesses
and strengths can be determined.
2. Records and Observations. Facts and information con-
cerning students who need remedial help; current
teaching practices, either favorable or unfavorable;
attitude of the teachers towards the improvement of
reading; and areas of weakness which have been noted
by the consultant will be of much value to the com-
mittee.
3. Teacher Background. The background which the teachers
have in the area of reading courses taken or experience ·
in the teaching of reading would be helpful to the
committee so as to determine in-service needs. Ques-
tionnaires can be used to establish read~ng practices.
4. Records. A survey of available records concerning
the development of each child as he has progressed
through reading during his school years.
5. Book Inventory. A complete inventory of basal and
supplementary materials available as well as work-
books, trade books, etc.
6. Parent Reactions. By me~nsof P.T.A. programs the
reactions of the community's attitude toward the
reading program should be gained.
7. Administration Reaction. The ideas of administrators
in regard to the Total Reading Program should be
sought. 9
9Do·rothy M. Dietrich, "The Functioning of a Reading
Committee, '.' Forging· Ahead in Reading, ed. by J. Allen·
Figurel (Newark, Delaware:· International Reading Association,
1968), pp. 243-44.
9With the above information it will be possible for the
committee to evaluate the entire reading program. A combina-
tion of factors will determine the directions in which the
committee will probably decide to move. If the problem is
one of a lack of materials which hinder teachers' 'performance,
then this may be the first order of business; if teachers
lack the background and experience in reading to use a
sufficient supply of materials, the committee may want to
consider in-service education; if the school is doing a good
job teaching reading, but parents react adversely to the
reading program, then the committee might wish to explore
means of informing the community about the school's total
reading program. Thus the first direction of the committee
will depend upon the initial study of the reading program.
The task may seem overwhelming, but one must realize that the
task of a reading committee cannot be done in one year.
Therefore, the committee should begin with the areas of
the program which are the weakest or need the most attention.
The following was reported by a special report from
Washington:
Before trying to set up any reading program the school
should make a thorough survey of how well its pupils
read and what skills they need to improve. The idea is
to learn as much as possible about the youngsters t
reading deficiencies and what is causing them so the pro-
gram can be tailored to meet their specific needs.
The following is suggested:
1. Administer standardized reading achievement tests.
2. Compare the results of achievement tests with intel-
ligence tests.
3. Ask teachers to make informal inventories of the
reading skills of their pupils and to combine them
10
with their observations of the youngsters' perfor-
mance to recommend which children need special help.
4. Give those youngsters \vho display readi'ng dificiencies
individual diagnostic tests to p~npoint skills in
which they are weak. Pupils should also be tested
for visual perception and auditory discrimination.
S. Carefully consider environmental factors which may
affect the youngsters' ability.lO
\Vhile this survey of the school's needs may be time
consuming and costly, experienced administrators say it is
not only valuable in planning, but worth repeating each year.
Besides helping to screen youngsters for various programs,
the tests can assist specialists in choosing new materials
in revising the curriculum, and in evaluating various tech-
niques. Thus the reading committee, being the group who
is studying the reading program will use the school survey
to determine its function.
Roy Newton reports that he expects the committee
to function in the following ways:
1. Emphasizes the whole-school nature of the reading
program.
2. Increases the effectiveness of reading personnel.
3. Unites, or helps unite, a school faculty.
4. Presents a structured organization that is flexible,
efficient, and workable.-
5. Provides channels for the dissemination of ideas,
practices, and techniques.
6. Educates through involvement.
7. Aids in-service work in all areas.
8. Systematizes efficient operation.
lOR' d- C··ea l.ng rl.sJ.s:
Solutions, p. 20.
The Problems and Suggested
11
9. Facilitates working closely with college personnel.
10. Expedites doing what has to be done. 11
Grace Boyd in reporting on the purpose of a reading
committee says that a committee should perform the following
functions:
1. To become familiar with recent professional lite~a­
ture and to encourage reading by teachers.
2. To gather and disseminate information about the
reading program in all schools.
3. To inspire interest and enthusiasm for improving
practic~s and to celebrate successes that are re-
ported.
4. To encourage experimentation with materials and pro-
cedures by those who have worked out a well-organized
plan.
5. To share in the evaluation of materials for teaching
reading.
6. To assist in planning for changes in the reading
program and for purchase of new materials.
Boyd continues:
The first activity of this reading committee was to sur-
vey recently published materials. An annotated biblio-
graphy was made available to all those who were interested.
As the committee members began to report different in-
formation concerning new materials, a spark of enthusiasm
ran through those teachers who were involved and many
teachers were stimulated to think critically of their use
of materials. As a result, interest in the individual
needs of students became apparent. 12
11J. Roy Newton, "The Rationale For a System Wide
Reading Committee," p. 244.
12Grace Boyd, "The Selection and Evaluation of Materials
for a Comprehensive Reading Program,n Recent Developments in
Reading, ed. by H. Alan Robinson (Chicago, Illinois: The
University of Chicago Press, 1965), pp. 188-89.
12
Thorsten Carlson reports:
The reading survey committee was organized for the speci-
fic purpose of helping to define the job to be done. It
is often very helpful to retain this group as a reading
committee or a reading improvement committee. Such a
committee gives power to the program and also serves as
an in-service tool. In fact, in very small secondary
schools or in sqhools where the budget cannot support a
reading consultant, the reading committee plays a most
significant role in trying to help solve problems, par-
ticularly by establishing sound in-service practice.
Carlson continues:
The major reasons for the existence of a reading committee
are to evaluate the reading program and imglement,essential
improvements when necessary or desirable. 13
Roy Newton states that the committee should consider
such questions as:
1. 'Vfuo should teach reading.
2. \Vhat students are involved.
3. How should the program fit into the academic pattern
of the school.
He further states:
The group should evaluate present practices which \~ould
include general principles of child growth that apply
to reading instruction, practices which are acceptable
in their present form, changes which will lead to im-
proved practices which are out of harmony.l4
In regard to the high school reading committee,
Elizabeth Simpson says:
The committee should begin with a study of the needs and
abilities of the students enrolled in the school •. Th~s
would include several steps.
1.
2.
Tests Results.
Questionnaire.
interest.
Reading and Mental.
To students asking about reading
13ThorstenR. Carlson, -Ed., Administrators and Reading
(New York: Harcourt Brace Jovanovich, Inc., 197~), p. 12.
14
. J. Roy Newton, Reading in Your School, p. 12.
3.
4.
5.
13
Staff r.-leetings. Locate staff merabers wl1.0 are eager
to contribute to better reading in the school.
Question. Ask teachers, librarians, etc. what they
are already doing to improve reading.
Recommendations. The committee should bring specific
ideas for an all out program to upgrade reading. IS
According to Eileen Sargent there is a threefold
approach to a comprehensive reading program:
1.
2.
3.
Recognizing and identifying needs.
Developing the program. 16
Implementing the program.
To expedite this approach, Sargent suggests the
formation of a reading committee which would receive communi-
cation relative to the needs and wishes of teachers in
every department regarding their knowledge of reading and
their ability to incorporate the use of reading skills into
the mastery of their specific content areas.
The consultant should provide the leadership, stimu-
lation, resources and media from which the program can grow
and develop. The members of the committee should be in-
structed in the basic fundamentals and in turn instruct other
members of the school faculty.
The main function of the committee established by
the Indiana State Board of Education was to develop curricu-
lum guides for reading. These bulletins are for use by
the teachers and offer helpful suggestions in tests and
15E1izabeth A. Simpson, Ope cit., pp. 52-53.
16Ei1een Sargent, Ope cit., p. 19.
14
and measurement in reading, as well as suggested material
for the reading laboratory. These features, complete with
reference materials, enable the teacher to plan and exe-
cute a program designed to increase rate and comprehension
-the h t f· 17Wl. l.n a s or span 0 tJ..me. .
The Board of Education of the City of New York
suggests that a district curriculum committee may:
1.
2.
3.
4.
5.
Interpret and recommend modifications of current
curriculum bulletins in terms of local needs and
conditions. '
Serve as a clearing house for suggestions from school
committees.
Plan workshops, exhibits, demonstrations, in-service
for teachers and supervisors and occasionally courses
for parents.
Assist school curriculum committees in the solution
of local problems. 18
Recommend suitable materials of instruction.
In an interview with Mr. James Bigaj of Milwaukee,
it was learned that the reading committee for the Public
Schools in Milwaukee has as its function the appraisal of
the r~ading program--to study the best way to unite the
efforts being put forth and to come up with recommendations. l9
Sister Rita Marie Will of the Archdiocesan School
Office in Milwaukee reported that the reading committee for
l7Leo Fay, Ope cit., p. 4.
l8Curriculum Develo ment in the Elementar Schools
(New York:' Board of Education,. 195 , 129-130.
19James Bigaj, private interview held at the Public
School Office, ~1ilwaukee, Wisconsin, July, 1972.
15
the Diocese has as its function the evaluation of the Arch-
diocesan reading program in order to meet the reading needs
of each child now and as envisioned for the future. As of
the present time, the committee has completed the following
points:
1.
2.
3.
4.
A reading survey of present reading programs in
the Archdiocese.
Compilation of goals and objectives of the total
reading program based on the results of the survey.
Guidelines for evaluating new reading programs.
Adoption of seven reading series which may be used
in the school system. 20
The committee has asked for comments and suggestions
concerning the work completed and suggestions for the future
in order to serve the teachers.
The work of the reading committee of the Archdiocese
of St. Paul and Minneapolis has been to formulate a statement
of its philosophy of reading and within these guidelines
to evaluate reading series and to adopt these for the Arch-
diocese. ,The committee has also evaluated materials that
will help teachers enrich their work in reading. This
committee welcomes suggestions from individual teachers as
to how this committee could be of more help to the teachers
· th f d- 211n e area 0 rea 1ng.
20Sister Rita Marie Wi~l, private interview held
at the Parochial School Office, Milwaukee, Wisconsin, July,
1972.
21 Letter to Principals, from the Reading Committee of
the Diocese of St. Paul and Minneapolis, May, 1972.
16
According to Earle W. Wiltse, a reading strategy
committee should:
1. Prepare, pool and share bulletins.
2. Appraise the several elements ~n the read~ng program•.
3. Plan filmstrips for class use.
4. Attend montl11y meetings.
5. Write a study-habits manual.
6. Set goals for the year.
7. Evaluate progress and suggest improvements.
8. Expand library facilities.~2
The main role of the consultant should be to help
teachers become better teachers of reading. It is most often
necessary for the consultant to seek help in doing this. Nona
Chern believes that much help can be received from the
reading committee. She says: .
It will probably be wise for the consultant to use the
services of a reading committee, made up of good reading
teachers from each school" assigned to help the new
teachers with the reading program.
There are a few basic programs that the consultant can
depend on almost every year, and with the help of the
reading committee can give wide service and follow-up·
with good results. 2 3
The State of Minnesota has tried to answer the Right
To Read challenge by planning Right to Read Programs in
each and every school in the state. This has been done by
and largely through the use of committees. The Minnesota
plan has two basic dimensions:
22Earle W. Wiltse, Ope cit., p. 198.
23Nona Chern, "In-Service Education in Reading: The
Realization of the Potential: Symposium III- (Media, Pen-
nsylvania: Rose Tree ~fedia School District, 1968), \},ficro-
fische ED 028 020.
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1. To make direct technical assistance available to
each public school district and to each private and
parochial school administrative unit for a sustained
period of time in order that a total reading program
may be built which meets certain generally accepted
criteria of excellence.
2. Identification of an individual within each school
who will be. designed as the director of reading. 24
The Minnesota plan will be an exercise in building
a reading program within the full connotative meaning of
the word program combined with in-service education, and in
developing reading leadership within each and every adminis-
trative unit.
The work of the committee seems to be varied ac-
cording to the needs of each locale. What is necessary is
a thorough study of the existing reading program and a
plan to remedy any deficiencies.
The Con~ittee Organization
Committee organization varies from committee to
committee depending upon the needs to be met. Many varia-
tions are possible depending upon the size of the school
system.
Nona Chern says:
The reading committee should be made up of teachers who
are interested in and who are doing a good job in the
teachi~g of reading. She further states that administra-
tors should be included in membership. 25
24wendell Anderson, "The Rationale for the State of
r--linnesota Right to Read Program, n 1972, p. 2.
25Nona Chern, 0E. cit., p. 5.
18
Eileen Sargent in speaking of a high school reading
committee believes, "the \veak teachers become strong as a
result of working with the committee. 1l26
H. Alan Robinson and Sidney J. Rauch state:
The committee should be composed of the reading consul-
tant, a representative of the administration, a guidance
counselor and teachers both in grade level and subject
matter areas; other specialists, such as a nurse or a
psychologist, might be drawn in as consultants. 27
Roy Newton reports the following:
The membership of the reading committee probably should
include, at elementa~y level, a representative from
each grade with additional members if more than one
school is involved.' The middle school wllere it exists,
might have similar representation. At the secondary
level ·the committee should involve someone from each sub-
ject area including the so-called "nonacademic" subjects.
This may well be the chairman of the departmen~ repre-
sentation of a department is delegated to a teacher who
is "sold" on the importance of reading. In addition,
teachers of language arts at all grade levels might be
invited to belong. Intermediate grades and middle
schools having departmentalization will tend to reflect
the organizational pattern suggested for the secondary
school. To th~ above representatio~ of classroom teachers
should be added principals and supervisory personnel. In-
clusion of the administration is vital to the success of
the reading program. Reading related services such as the
school psychologist, guidance counselor, school nurse,
librarians, and audiovisual director should be added.
Newton states:
At times the reading committee' may wish to include, for
a specific meeting or 'series of meetings, lay people from
the local community. Boys and girls, parents, and members
of the medical profession have contributions to make.
26Ei1een Sargent, Ope cit., p. 19.
27H• Alan Robinson and Sidney J. Rauch, op. 38.
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Newton believes:
1Vhile the strength of such a committee lies in the
breadth of its representation, equally obvious should
be that its size is at the same time a possible cause
of weakness. However, only rarely will the entire reading
committee need to meet, as when contemplating the evalua-
tion of a whole school reading program, or planning work-
shops, conferences, or in-service training programs. At
other times a more effective organization is by a given
grade; by primary, intermediate, junior, or senior high
divisions; by supervisory and/or administrative personnel;
or by departments.
The structure of the reading committee may be completed
by the establishment of an advisory council which, it-
self, may serve as a planning committee. Important points
to consider are those involving flexibility. Careful
planning will avoid such pitfalls as unnecessary attendance
at large meetings involving minutia of little concern to
the majority of those in attendance. By careful planning,
also, the reading co~~ittee will be able to focus atten-
tion relatively quickly upon those areas of the reading
program which may be in need of immediate attention. 28
According to Elizabeth Simpson who speaks of the
high school reading committee, the following is applicable:
The High School that wishes to improve its reading program
should probably establish a Reading Improvement Committee.
The committee should consist (of the English teacher who
is most interested in and best trained in the field of
reading, a representative teacher from each of the subject
areas, the school librarian, the reading specLalist or
coordinator, the school psychologist and the school prin-
cipal. The committee should select a chairman and a
secretary. These two will assume the most responsibility
for its activities. 29
28 "J. Roy Newton, "The Rationale for a System ~lide
Reading Co~ittee,f1 p. 243.
29Elizabeth A. Simpson, Ope cit., p. 52.
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Newton states the following concerning the advisory
council on reading:
The council should be made up of:
A. Administration
1. Principals, assistant principals, supervisors
B. Community
1. Board of Education representative, soc£al agencies
C. Special (reading-related) services
1. Curriculum coordinator, guidance director,
librarian, psychologist, reading specialist,
school doctor, school nurse, speech therapist,
visual-aide director.
D. Teaching Staff
1. Grade teachers, subject-department chairman.
Both the size of the school and the degree of involvement
or interest of individuals will be deciding factors in the
selection of the advisory council. 30
Grace Boyd when reporting on an active reading com-
mittee says:
The committee was made up of representatives of all grades
in each of the ten schools in the system. In addition,
two principals are active, contributing members. A
teacher of first grade and a reading consultant have served
as cochairmen. A recorder has helped prepare a summary of
each meeting which is sent to all committee members and
principals. 31 .
Mr. Bigaj of the Milwaukee Public School System re-
ported the following concerning the committee for the city:
The committee consisted of a Board which consisted of
five members. This board was advised by a committee
made up of twenty-six members. These twenty-six were
comprised of the following:
30 .J. Roy Newton, Reading in Your School, p. 15.
31Grace Boyd, Ope cit., p. 188.
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1. Representatives from the colleges in the area.
2. An Early Childhood Specialist.
3. A member of the Teachers Organization.
4. An elementary and high school principal.
S. Representatives from junior high, labor, business
and industry.
6. A representative from the League of 'vomen's Voters.
7. Parent Teachers Association representative.
8. A representative from Exceptional Education, Title I
and others.
9. There were also two students from high school on the
committee. 32
The above group was subdivided in order to work more
efficiently.
There was also an advisory committee made up a
reading coordinator, a reading consultant and an elementary
curriculum specialist. The work of this advisory committee
was primarily to act as liaison between the twenty-six man
committee and the five man board.
Carlson says:
If a reading committee is to render effective service,
each staff member must be a part of the whole communica-
tion system. That is, each committee member must repre-
sent a definite, small group of staff members. He must
act as a liaison between the committee and his group.
Then when decisions are made, the total faculty will have
played a part in planning. The committee member can
reach his "group" by holding brief meetings occasionally,
by speaking to members of his "groupTt individually, or by
asking them to react to some information he has brought to
their attention. Unless the total faculty i~ very small
(thirty-five or less), the procedure suggested above is
more effective than total faculty meetings. 33
32James Bigaj, private interview held at the Public
School Office, Milwaukee, Wisconsin, July, 1972.
33Thorsten R. Carlson, oR. cit., p. 250.
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Sister Rita Marie Will of the Catholic School Office
of Milwaukee, Wisconsi~states the following:
The committee for the Diocese of Milwaukee is comprised
of teachers who had a good background in the field of
reading. These members were selected by the principals
of the schools in whicl1 they taught. 34
The organization of a committee is as varied as the
function and need for the committee.
The Results of the Committee"
Because of the variety in organization, needs and
function of the committees it is evident that the results
will be just as varied. However, the result of every
committee should be an improvement in the reading program
for the system or school.
The concept of a committee is not new. In 1954,
Simpson suggested the formation of a high school committee
for the improvement of reading. Later in 1960, Newton en-
larged the committee to include the whole school. In 1965,
Robinson and Rauch indicated that schools are finding the
reading committee to be a businesslike way of going about a
job that is long overdue.
Dietrich states the following concerning the results
of the committee:
34Sister Rita Marie Will, private i~erview held at
the Parochial School Office, Milwaukee, Wisconsin, July, 1972.
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A reading committee organized to evaluate and guide a
reading program within a district may have tremendous
impact on the total school program. Its eventual out-
come may be to change many areas of the curriculum. The
committee can be of immeasurable help to the consultant,
freeing him for more direct contact with teachers.
Dietrich continues:
A reading committee's success depends upon the sincerity
of higher administrative officials who support it, of
members of the committee who believe in its importance,
of the reading consultants who work toward the accomplish-
ment of the committee's decisions, as well as the teachers
WllO cooperate by complying witl'l the decisions of the
committee. 35
The effectiveness of the committee depends a great
deal on the support that it receives from the administration.
In ~egard to this, Carlson states:
There is little question that the work of the reading
committee tends to be ineffective without the confidence
and support of the schools leadership. The supportative
administration can help such a committee engage in a
vital role which is bound to affect curriculum develop-
ment. Since reading is such an integral part of the
total curriculum, the reading committee's work must soon
become intertwined with other areas of the curriculum.36
The result of the work of the South Pennsylvania
School Reading Committee has been the compilation of a
handbook which states:
The report stresses the needs of teachers of reading,
regardless of the level at which they teach. It is
hoped that it w~ll point the way and provide the suggestions
35Dorothy M. Dietrich, op.cit., p. 247.
36Thorsten R. Carlson, Ope cit., p. 251.
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that will result in the development of a sound reading
program throughout the school. 37
Roy Newton reports:
Teachers share enthusiasm and learn from each other.
Information concerning better than average reading pro-
grams obtained through professional reading and by visita-
tion, if translated into a dynamic program can be shared
with others in turn.
The further in-service training possibilities inherent
in the reading committee approach to the problem of
reading are apparent.
A concern for wide reading will inevitably lead to
changes in the testing program, instruction for the
slow and able learner, with resultant strengthening of
the curriculum; in an improved professional attitude
toward the task of th§ teacher in school providing
universal ed"ucation. 3
H. A. Robinson and R. Udall report the following:
Individual school systems have it within their power to
correct obvious failings, improve the schools total
educational offering, and above all else, provide instruc-
tion that Will help each student achieve to his maximum
capacity.3~
The above could very well "be done through a reading
committee. Nona Chern advocates:
The reading committee should help with in-service. This
should result in better reading practices being taught.
Often teachers do not realize that they need help but
would benefit by it. \Vhen the program is planned so that
37South Pennsylvania School Study Council, A Hand-
book of Developmental Reading (Danv~11e, Illinois: The
Interstate Pr~nters and publ~shers, 1961), p. 3.
38J • Roy Ne~on, Reading in Your Scho~l, p. 16.
39H• A. Robinson and R. 1-1. Udall, "All School Reading
Program," 'High School Journal, XXXLX (November, 1955), p. 92.
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the teachers will use the knowledge they have gained in
their classroom, then it will be successful. 40
The Minnesota Right ~o Read Program has used
committees to form its program. If the program is success-
ful the result will be an answer to the Right to Read
Chal1enge--that every p~rson be able to read according to
his ability.
So as to have good results, 'viItse says:
There should be a comprehensive program of reading im-
provement in every school that involves all teachers
at all levels and in all areas of the curriculum. This
comprehensive approach to reading improvement requires
leadership, motivation, cooperation and planning. No-
thing less than an all out attack would be sufficient. 41 _
Elizabeth Simpson believes:
In order to get good results from the committeets work,
in-service must begin where the teachers are, at the
moment. An ever increasing consciousness of reading will
result. 42
The success of the reading committee is evident by
this statement made by Leo Fay:
The Superintendent and the curriculum Division are in-
debted to the committee who prepared this curriculum
guide for their sustained interest and effort in this
production. This background of experience in the field
of reading will be reflected in the success of every
teacller who elects to use the material. Cooperation and
the work of this one committee is illustrative of the
high professional interests of teachers throughout every
40 '
Nona Chern, op. cit ••
41Earle W. Wiltse, oR. cit." p. 200.
42Elizabeth A. Simpson, op. cit., p. 53.
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subject -area. In public education in Indiana, this
type of endeavor is one of our greatest strengths.43
In order to have good results in improving the
reading program, as has been stressed before, teachers and
administrators have to work together. The result of a
reading committee working with the teaehe~s and administra-
tive staff should result in an excellent reading program
which should reflect the following points.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
Children are taught on levels at which they can read
successfully.
The classroom is organized so the teacher may teach
effectively.
A variety of materials and equipment is used.
Adequate attention is given to skill development.
The junior and senior high schools give systematic
attention to teaching children to read better.
The subject-matter teacher teaches the special vocabu-
lary and reading skill related to their subject.
Children not only learn the skills of reading but
also learn to enjoy reading.
Attention is given to oral and silent reading from
the beginning.
The teacher knows the skills of reading and how to
teach these skills.
The teacher keeps records on a child's reading pro-
gress and passes these records on to the next teacher.
The program provides for children of extreme disability
and for the superior reader.
Parents are kept informed about the reading program. 44
43LeO Fay, OR. cit., p. 5
44Ira E. Aaron, Byrori Callow~y and Arthur Olson, Con-
ducting In-Service Programs in Reading (Newark, Delaware-:--
International Reading Association, 1965), p. 22.
CHAPTER III
SmillARY, CONCLUSIONS, RECO~fl~ENDATIONS
Summary
The reading committee for the elementary schools in
the Diocese of Birmingham in Alabama was originally or-
ganized in September of 1970 for the sole purpose of the
evaluation of Language Arts Textbooks with the intention
of adopting new texts for the schools by the spring of
1972. The new texts would be adopted for use in the primary
grades in 1972, the intermediate grades in 1973, and the
junior high in 1974. With this decision made and the
course to take planned, it was decided that a reading com-
mittee should be a permanent part of the school system.
Due to research done on the subject it was found necessary
to change from a voluntary committee membership to a selected
membership with wide representation.
The function of the committee was to become one of
resource for the Diocese. The committee would keep abreast
of new methods and materials and keep the teachers informed.
One of the' first duties of the committee would be to evaluate
the existing system wide reading program and make suggestions
for its improvement.
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It is hoped that the result of the reading committee
will be an improvement in the entire reading program for
the Diocese.
Conclusions
The need for a reading committee is quite evident.
Educators are becoming more and more aware of the fact
that the existing reading program needs to be upgraded.
One logical way of doing this seems to be to form a reading
committee.
According to Roy Newton, "One of the first steps
in organizing a whole approach to reading may well be the
setting up of a committee. 1l1
It is necessary to form a committee so as to get
the backing of the entire staff. It was reported by an
education report from Washington~that, "The worst thing
a superintendent orprinc~pal can do in trying to set up a
school reading program,' is to plan it h'imself and then
" . 2
mobilize the staff to carry it 'out."
The conunittee will function as a reading improve-
ment committee, with its first order of business being to
evaluate the existing program. The findings of this eva~ua-
tion should be of help in determining the way in \~hich the
committee will move.
1J. Roy Newton, Reading in Your School, p. 12.
2Reading Crisis: The Problems and Suggested Solutions,
p. 21.
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According to Dorothy Dietrich, the following is said:
One of the first responsibilities of the reading com-
mittee is to obtain information concerning the reading
status within the school or school-district. For this
purpose many resources should be explored. With test
results etc., it will be possible for the committee
to evaluate the entire reading program. A combination
of factors will 'determine the directions in which the
committee will probably decide to move. The committee
should begin with the areas of the program which are
the weakest or needs the most attention. 3
The committee organization should be one of wide
;I"
representation focusing on those teachers who are interested
and those who have a good background of knowledge in the
field.
NonaChern says, "The reading committee should be
made up of teachers who are interested in and who are doing
a good job in the teaching of reading." She further states
that "administrators should be included in the membership.,,4
Roy Newton reports, nThe membership of the reading
committee should include, at the elementary level, a repre-
sentative from each grade with additional members if more
than one school is involved." Newton also says, "The struc -
ture of the reading committee may be completed by the
establishment of an advisory council which, itself, may
serve as a plapning committee. tt He also cautions, "that
while the strength of such a committee lies in the breadth
3Dorothy M. Dietrich, Ope cit., pp. 243-44.
4Nona Chern, Ope cit., p. 5.
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of its representation, equally obvious should be that its
size is at the saIne time a possible cause of weal<:ness. tt 5
The results of a reading committee may be as varied
as all the other aspects of it, but its success depends
on those who make up the committee and those who are
served.
Dietrich says:
A reading committee's success depends upon the sincerity
of higher administrative officials who support it, of
members of the committee who believe in its importance,
of the reading consultants who work toward the accomplish-
ment of the committee's decisions, as well as the
teachers who cooperate by complying with the decisions of
the committee. 6 .
Recommendations
The writer suggests that the committee for the
Diocese be made up of the following members:
1. A task force which would be made up of three
persons who would serve as resource persons in
the field of reading for the Diocese.
2. One member who would represent the primary
level.
3. One member who would represent the intermediate
level.
4. r One member who would represent the junior high
level.
5J. Roy Ne\iton, ltThe Rationale for a System Wide
Reading Committee," p. 243.
6Dorothy M. Dietrich, 00. cit ••
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5. One principal.
6. The Diocesan Supervisor.
7. The Diocesan Superintendent of Schools.
The members will be selected according to the desire
to serve and knowledge of the field.
It is recommended that the committee function in
the following manner.
I. Make a study of the reading status of the
school.
II.
III.
IV.
v.
Plan In-Service for the teachers.
Work out a plan for implementation ofa levels
Language Arts Program.
Publish Monthly Newsletters.
Compile a list of goals and objectives for'the
. total r~ading program.
CHAPTER IV
DESIGN OF THE COlt'~'IITTEE
Planning the Committee
In accordance with a statement made by the Office
of Education in 1,vashington \vhich stated, "that the worst
thing a superintendent or principal can do in trying to
set up a school reading program, is to plan it himself and
tllen mobilize the staff to carry it out. n The Diocesan
School Office has asked the writer to chair the reading
committee for the school year 1972 - 1973 for the elementary
schools in the Diocese of Birmingham in Alabama.
The writer, not knowing the role or function of
such a committee, has made a detailed study of such a com-
mittee before planning and organizing her own. It is with
the acquired information that the work was begun.
On Saturday, September 4, 1972, the writer met with
Sister Mary Stella, the Diocesan Elementary School Supervisor
to discuss plans for the reading committee. From this
meeting, the following plan evolved.
lReading Crisis: The Problems and Suggested Solutions
p. 21.
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r·'1embership
The writer suggested that the committee be composed
of the following members.
1. A task force which would b'e made up of three
persons who would serve ·as resource persons ~n
the field of reading for the Diocese.
2. One member who would represent the primary
level.
3. One member who would represent the intermediate
level.
4. One member who would represent the junior high
level.
S. One principal.
6. The Diocesan Supervisor.
7. The Diocesan Superintendent of Schools.
So as to obtain the best possible membership on
the task force, those three persons in the Diocese who have
the best background in the field of reading and the other
language arts were sought. With information from the files
of the teachers it was found that four persons met the quali-
fications with two working towards a Masters Degree in Reading
and two having a Masters Degree in Education with special
emphasis in reading. Of the four, three accepted the offer
to serve on the committee and one declined due to other
commitments.
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The remaining members of the co·~uittee should be
persons who have a background in reading or who are excel-
lent in the teaching of reading and the other language arts.
So as to secure the best possible membership, a questionnaire
was sent to each principal seeking ~uggestions of persons
who would qualify for the position. After securing four-
teen names, a quest~onnaire was sent to each person seeking
information concern~ng their background in reading and
their interest in participating. From the response of these
fourteen, one representative for each of the following
levels was secured: primary, intermediate, junior high,
and one principal.
,Explanation to the Teachers
An explanation of the committee was given to the
teachers of the Diocese at a meeting in Huntsville, Alabama,
on Septemb~r 26, 1972, and in Birmin~ham, Alabama, on
September 27, 1972.
At these meetings it was explained that during the
past two years the membership of the committee had been
completely voluntary and had as its sole objective the'
evaluation of textbooks for a new language arts program.
VJ'ith this ,task done, the new reading committee would be one
of resource for the teachers. It was explained that be-
cause of being a resource committee the nature of securing
membership had been changed. The method for selection was
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related, along with the names of the persons who were
selected to serve on the co~~ittee. It was explained that
more information concerning the work of the committee
would be sent to them as the conwittee developed. It was
stressed that the purpose of the co~nittee was to help the
teachers and that the three resource persons would be more
than happy to visit schools so as to be of service to them.
The Work of the Co~mittee
The first meeting of the reading committee was held
in Birmin~ham, Alabama, on November 15, 1972. At this time,
definite plans were made. The agenda for this meeting
included a discussion of ways in which the committee could
carry out its function. The committee decided to work on
the following:
I. Make a study of the reading status of the schools.
A. An examination of test results which
should indicate areas of weaknesses and
strengths.
B. Gain information concerning current teaching
practices and attitudes of t~e teachers.
C. Gain information concerning the background
of experience and the education of the
teachers.
III.
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D. 11ake an inventory of the materials being
used for reading.
E. Seek parent reaction to reading in the
schools.
F. Seek reaction of administrators in re-
gard to reading.
II. To plan In-service for ,the teachers. In order
to do this effectively, questionnaires will be
sent to each teacher to determine her back-
ground, her methods and her need for improve-
ment. From this information an In-service
workshop will be planned during the month of
January. The program will be divided into a
section for primary, intermediate, and junior
high.
The Diocese has just implemented a Levels
Language Arts program in the primary division
of our schools. Next year, 1973, the Levels
program will include grades 4-5-6. It will be
the worl, of the committee to worl,- out a plan
for implementing this program. We will also
serve as resource persons for those schools
IV.
experiencing difficulty with the program.
1,Iontl11y Nel!l}'sletters containing reports of re-
cently publ~shed professional literature, new
materials, and an annotated bibliography
will be sent to each school.
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v. A compilation of Goals and Objectives of the
total reading program.
While the above topics seem ~o be as much as the
committee will be able to do during the first year, it is
our hope that we, as a con~ittee, will be able to assist
the administrators in achieving an excellent Total School
Reading Program for our Diocese.
APPENDIX
Letter 1
Letter 2
APPENDIX
Used to acquire names for committee
L1embership.
Used to select committee membership.
Questionnaires Forms 1 - 5
Forms 1 - 5
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Used to survey the Diocesan
Reading Program.
taI<.enfrom
Aaron, ~ay; Calloway, Byron;
Olson, Arthur, COndJlct;ng
In-Service Programs in
Reading (Newark, Delaware:
International Reading Associa-
tion, 1965),pp. 24-31.
CATHOLIC SCHOOLS
Diocese of Birmingham
Dear Principal,
Letter 1
September 8, 1972
The Language Arts Committee for the Diocese is seeking your
help in selecting members who have a.background in reading,
or who are excellent in the teaching of reading and the other
Language Arts subjects.
\vould you please submit a name or names of teachers who you
feel would serve the committee well. After we receive your
suggestions, we will choose one teacher in the Diocese from
each of the following divisions: primary, intermediate,
junior high, and one principal. We will then ask the teacher
to accept this appointment.
The work of the committee for this school year will be ex-
plained at the September Teachers' Meeting.
Please detach the form below and return it to me as soon
as possible.
Thank you.
Sincerely,
Sister Bernadette Sachs,
O.S.B.
Chairman
Catholic Schools
Diocese of Birmingham
I recorr~end the following person or persons to serve on the
Lanugage Arts Committee:
Primary
Intermediate
-------------------
'Junio r IIigll
--------------------~rincipal- _
PLEASE RET.mu~ TO: Principal's Signature
Sister Bernadette Sachs, O.S.B.
Post Office Box 1072, Cullman, Alabama 35055
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Letter 2
Dear Fellow Teacher,
You have been suggested as a possible member of the Language
Arts Committee. Since numerous suggestions have been given
we are trying to locate the four persons who are the most
anxious to serve and those who are the most qualified. Please
answer the following questions and return by October 15.
1. \iould you be ~:lilling to serve on the Lang,uage Arts
COIiL'11it tee?
Yes
------
No
------
2. Please list courses which you have taken in the Field
of keading or Language Arts on the Undergraduate Level.
3. Please list courses which you have taken in the Field
of Reading or Language Arts on the Graduate Level.
4. Would you prefer to have meetings after school on a week
day or on Saturdays?
I am not sure as to how many meetings will need to be held
during th~ year, but only necessary meetings will be held.
Thank you for your coo~eration in this matter.
Sincerely,
Please Return to:
Sister Bernadette Sachs
P.G.Box 1072, Cullman, Alabama
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Sister Bernadette
Chairmc..~"l
35055
FORJ.'i NO. 1
INSTRUCTIONAL PRACTICES IN BASAL READING CLASS
Teacher' s l~ame
_________________City
School
Grade (5) Teaching
Fill out one sheet of this type on each different reading
class taught. Only departmental teachers would have more
tl~an one class.
Number of classes in reading that you teach:
1. Check the pattern or patterns used with this class:
Grouping within the self-contained
classroom.
Cross-class grouping for reading
instruction.
How ma~y other teachers?
Cross-grade grouping for reading
instruction.
\"hat grades?
Heterogenous class taught as a \~hole.
Homogeneous class taught as a whole.
Individualized reading (omit items 5
through 8 if only this plan is used.)
Other (Describe)
---------------
2. How many children do you now have in this
reading class?
3. How many groups do you now have in opera-
tion in this class?
(If indiv~dualized reading used, put
tfNone ft • If class is taug.ht as a whole,
put 11 I!' • ) .
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4. For each group in the class give the follol4/ing information.
(If individualized reading is used with total class, or
a portion, describe on reverse side of this page.)
Group ~~o. of
Chil-
dren
1
2
3
4
Basal Text
Grade Level
Publisher
of
Text
Is com-
panion
work-
book
used?
If basal
not used
indicate
material
5. How many children have you shifted to a higher
group since school started?
6. How many children have you shifted to a lower
group since school started?
7. During what week of school did you set up
first group?
8. During what week of school did you set up
last group?
9. ~fuat information did you use as a basis for
forming your groups, or if individualized
reading used, in selecting appropriate
materials. Check following items which are
appropriate:
Informal reading inventories
Intelligence test results
Records from teachers
Teacher-made tests
Reading Readiness tests
Teacher observation
Other standardized reading tests
Other: Please describe:
10. Please name tests used to form groups:
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11. How many days per week on the average do you teach
reading in this class?
12. How much time on the average do you spend each
day you teach reading? (Indicate just for
this class if you teach more than one section
of reading.)
13. 'ihat time during the day is this class
scheduled?
FOID-1 NO. 2
Date
TEACHER BELIEFS AND PRACTICES IN THE TEACHING OF
BASAL READING
Teacher's Name
School
Grade rs)Teaching
City
-------------
The statements below are frequently made about effective
basal reading programs. Indicate by drawing a line around
the appropriate number the extent to which your program
(or background of preparation) shows each characteristic.
1 - Almost always
2 - Most of the time
3 - Sometimes
4 - Seldom or
never
5 - Undecided
6 - Not desirable
1. Adequate time is taken to teach thoroughly the compre-
hension and word attack skills. 1 2 3 4 5 6
2. Children are taught in basal readers that are suited
to their reading level. 1 2 3 4 5 6
3.
4.
The teacher is thoroughly familiar with the basal texts
and guides being used. 1 2 3 4 5 6
The basal readers are kept at school and are placed in
the children's hands only when they
are needed for instructional purposes. 1 2 3 4 5 6
5. Children read silently before they
read orally. 1 234 5 6
6. Basal reading materials are supplemented generously with
recreational and informational reading
materials. 1 234 5 6
7. Workbooks, when they are a part of the developmental
reading program, are used only when they contribute to
reading growth (not as busy work). 1 2 3 4 5 6
8. The classroom is organized so the teacher may teach
effectively.
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1 2 345 6
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9. Children not only learn the skills·of reading but
also learn to enjoy reading. 1 2· 3 4 5 6
10. The teacher knows the skills of reading and how to
teach these skills. 1 2 345 6
11. The teacher keeps records on a child's readi~g progress
and passes these records on to the
next teacher. 1 2 345 6
12. Parents are kept informed about the reading program and
are told the difficulty level (grade level) on which
the child is reacling in basal reading. 1 2 3 4 5 6
FORZvi NO. 3
Date
USE OF BASAL READERS AND RELATED MATERIAL
Teacher's Name Gra".,:; (s) Teaching
City _
School
1. Do you use basal readers in your reading program?
Yes No
2. For each publisher's books you use, either as basal or
supplementary readers, enter the number of copies you have
at the appropriate grade levels. (For instance, if you
have 23 copies of second semester second grade Allyn and
B,acon readers, you \iould enter 23 in the 22 column op-
posite Allyn and Bacon. This would be done for each
publisher's materials you have if you have as many as
one copy of the book.)
Number Copies Each Difficulty Level
2121
pp pp pp
PUBLISHER~ 1 2 3 p F 2 2 3 3 4 5 6 7 8 9
Ginn I I I
Houghton ~~lifflin l:Lyons & ~Carnahan I ~
Macmillan I U I
Open Court
I
',-
Scott, Fores- Uman (Basi,?) ii-=:
Scott, Fores-
man (Open IHighway)
Other: List f i
-'I wI
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3. '~fuat materials other than basal readers do you use?
Give names, publishers, and grade levels (difficulty
levels).
FO~I NO. 4
Date
EVALUATION OF PROGRM1, }IATERIALS, EQUIPMENT,
AND PRACTICES
Teacher's Name
School
Gr~de (s) Teaching
City -----
Evaluate your reading program on each item listed below by
drawing a line around the appropriate number on the three
point rating scale.
1
-
I am almost completely satisfied with this.
2
-
This needs some improvement.
3 - This needs much improvement.
1. Pattern of organizing the classroom for reading
instruction. 1 2 3
2. Materials available for use in the program. 1 2 3
3. Library books and other supplementary
materials available. 1 2 3
4. Teacher knowledge of how to teach reading
effectively 1 2 3
5. Time available for reading instruction. 1 2 3,
6. Extent to which very poor readers are
helped. 1 2 3
7. Extent to which average readers are helped.
8. Extent to which excellent readers are helped.
9. Extent to which comprehension skills are
taught.
10. Extent ·to which word recognition skills are
taught.
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1 2' 3
123
123
123
11. Extent to which children enjoy reading.
12. Extent to which in-service help in reading
is available.
13. Extent to which parents are interested in
reading program.
14. Overall evaluation of the reading program.
15. If you could have in-service help in reading,
what area would you seek help in:
50
123
123
123
123
FOR!~1 NO. 5
Date
PRACTICES RELATED TO READING IN THE CONTENT AREAS
Teacl1er l s Name
School
Grade (5) Teaching
City _
The twenty practices listed below often are recommended in
teaching effectively the special reading skills in the
various content areas. Indicate the extent to which this
practice applies to your classes. Put the number indicating
the appropriate response at the end of the statement.
1 - Almost always
2 Most of the time
3 - Sometimes
4 - Seldom or never
1. The text material used is suited in difficulty
to the reading levels of students.
2. Students are encouraged through assignments
to read widely in related materials.
3. At the beginning of the year, adequate time
is taken to introduce the text and discuss
how it may be read effectively.
4. The teacher is aware of the special vocabu-
lary and concepts introduced in the various
units.
5. Adequate attention is given to vocabulary
and concept development.
6. Provisions are made for checking on extent to,
whicl"l important vocabulary and concepts are
learned, and re-teaching is done where needed.
7. The teacher knows the special reading skills
involved in the subject.
8. The teacher teaches adequately the special
reading skills in the subject.
9. The course content is broader in scope than
a single textbook.
10. Assignments are made clearly and concisely.
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11. Students are taught to use appropriate
reference materials.
12. Adequate reference materials are available.
13. Plenty of related informational books and
other materials are available for students
who readbelow-~rade"level.
14. Plenty of related informational books
and other materials are "available for students
who read above-grade level.
15. The teacher takes advantage of opportunities
that may arise to encourage students to
read recreational as well as informational
reading matter.
16. The teacher helps poor readers develop
adequate reading skills.
17. Readings from various texts are provided
for those who cannot read the regular text.
18. Students are grouped within the classroom
for differentiated instruction.
19. The teacher knows the reading level of the
text(s) being used.
20. The teacher knows the reading ability of the
students from standardized tests, other
evaluative materials and/or cumulative
records.
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